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1. Basic information on the Project

	1.1 Name of organisation registered in Finland


	The Finnish Children and Youth Foundation (FCYF)

	1.2 Name of Project in Finnish

	

	1.3 Name of Project in English


	“Support for Andean Rural Schools: Improving the Quality of Education in the Provinces of Chimborazo and Tungurahua in Ecuador”

	1.4 Name of Project in other relevant language (Spanish)

	”Fortalecimiento del Sistema de Educación Intercultural Bilingüe en las escuelas rurales andinas de las Provincias de Chimborazo y Tungurahua en Ecuador”

	1.5 Location of Project (country, province, village/municipality)
	Country: Ecuador

Province: Tungurahua 
County: Ambato, Pelileo
Scholastic Zone: Chibuleo, Casahuala

Province: Chimborazo

Counties: Colta, Pallatanga, Alausí

Scholastic Zone: Juan de Velasco



	1.6 Name of the local partner organisation

	Fundación Esquel (Esquel Foundation)

	1.7 Contact details of local partner organisation

	Av. Colón 1346 y Foch – Edificio Torres de la Colón, Of. 12

Quito, ECUADOR

Telf.: (593-2) 2-250-001

Fax: (593-2) 2-554-029

Email: programas@esquel.org.ec 

	1.8 Representatives of the co-operation Partner responsible for the Project and their contact information, if other than above
	· Cornelio Marchán – President

· Álvaro Sáenz - Programs Director

Telf.: (593 2) 2-250-001 ext 410

· Cecilia Vaca - Project Coordinator 

Telf.: (593 2) 2-250-001 ext 219

· Verónica Falconí - Cooperation and Development Coordinator
Telf.: (593 2) 2-250-001 ext 209



	1.9 Internet home pages of the co-operation Partner and/or the Project (if any)  
	www.esquel.org.ec 

	1.10 Planned initiation and termination dates (on a yearly level) of the Project
	


Please answer the following question and fill in the budget summary (1.13) only after answering all other questions on the form.

	1.11 Summary of the Project plan. Describe here briefly (max. 700 characters) the development problem that this project is addressing, its immediate objective and the practical means through which these objectives are to be reached:


This project seeks to tackle the main problems faced by rural schools: low quality of education, inaccessibility, under-coverage, lack of permanence in the educational system, poor levels of education and wages amongst teachers, low quality or insufficient educational materials, deterioration of infrastructure, and low levels of participation and interest in education amongst parents, family members and communities. 

The project’s immediate objective is to improve the quality of education in rural schools in the Provinces of Chimborazo and Tungurahua through the improvement of infrastructure and equipment, providing furniture and didactic materials, strengthening of the quality of the educational system, promotion and diffusion of Children’s and Adolescents’ Rights and the implementation of an environmental component in the schools’ curricula.

	1.12 If this Project is the continuation of an earlier project, please describe here the main results of the earlier stages of the Project.


This project is part of a larger program called “Support for Rural Schools in Ecuador”, which  Esquel Foundation has developed, since the year 2001, in various provinces affected by high poverty levels. It seeks to make education accessible to children, especially girls, in remote rural areas while promoting their integration and learning through a methodology based on intercultural bilingual education. 

The main achievements of this program are in contributing to the execution of collective rights in rural schools and in the reinforcement and improvement of intercultural bilingual education. This is done by:
· Improving and strengthening the quality of intercultural bilingual education (Kichwa - Spanish). 

· Improving the quality of life of indigenous people by taking into account their knowledge and cultural values. 

· Strengthening and recovering the use of the various indigenous languages in subjects such as science and culture. 

· Integrating the members of the indigenous communities into the different stages and activities of the educational process. 

The program also promotes the defense and respect of Children’s and Adolescents’ Rights with activities such as: 

· Creating among social actors new ideas regarding the participation of boys, girls and teenagers.

· Understanding and integrating the role that educational institutions play on the social construction of the Integral Protection System
. 

· Establishing simple actions that promote fair treatment for children within educational institutions.
Finally, the program encourages the active participation of all the stakeholders (DINEIB
, DIPEIBs
, local municipalities, local leaders): 

· It is very important to have the active participation of municipalities to increase their commitment to education and increase the Bilingual and Intercultural Education System’s profile 

· All activities are coordinated with leaders from the Provincial Boards of Intercultural Bilingual Education and community leaders.

	1.13 Budget Summary  


	year     
	1
	2
	3

	Self-financing of the Organisation 
	       11.242,97   


	    18.073,85   


	     8.600,70   



	Project support application 
	     228.113,18   


	  217.297,90   


	    95.104,06   



	Total costs 
	239.356,14 €


	235.371,75 €


	103.704,77 €




	1.14 Other funding of the Project (if any). If the Project receives other funding, please state here the amount and the source of the funding:

	Amount
	Source

	
	

	
	

	
	


2. Local Partner Organisation and nature of co-operation

	2.1. Please describe the criteria used in choosing the co-operation Partner.


FCYF: 

· Describe the history of the relationship between FCYF and Esquel

· Why Esquel was chosen for this project?

Relationship between Esquel Foundation and the beneficiaries of the project:

The Ecuadorian Highlands are a geographic priority in Esquel’s strategy. The provinces of Chimborazo, Tungurahua, Cotopaxi, and Bolivar exhibit high poverty levels, particularly in rural areas. This is the reason why, since its inception, Esquel has focused its efforts on executing projects that support social, educational, and local development in these zones. The people of the communities are always involved in the project and they demonstrate a real interest and commitment  to the works carried out by Esquel. 

The present project relies on the support from the different communities, the local governments and municipalities and the Provincial Boards of Intercultural Bilingual Education. The project is carried out with a participative focus where the beneficiaries are directly involved in the project’s execution, generating long-term sustainability and empowerment. 

The criteria for determining and selecting the school zones is set in collaboration with the Provincial Board of Intercultural Bilingual Education of Chimborazo (DIPEIBCH) and with the Provincial Board of Intercultural Bilingual Education of Tungurahua (DIPEIBT).  All policies, strategies and proceeding will also be defined in conjunction with the DIPEIBCH, DIPEIBT, local governments, school zones, and the benefiting communities. 

Education supervisors, professors, children, youth, and parents from the school zones Juan de Velasco, in the Chimborazo Province and Chibuleo and Casahuala, in the Tungurahua Province, will be actively involved throughout the execution of the project, sharing their ideas and concerns to fit the project to the communities’ specific needs.
	2.2 Has the Organisation previously worked with this Partner? If so, please describe the nature of this co-operation and when it took place?


FCYF has previously worked in collaboration with the Esquel Foundation for the implementation of development projects in Ecuador. 

· For nine months in 2005, the two institutions worked together on the project called “Local Governance and Participation with Ecuadorian Indigenous and Racially Mixed Populations.” The objective of this project was to increase the transparency within two Local Alternative Governments (LAGs) in the counties of Nabón and Chordeleg, through empowering the participating indigenous populations to exercise their rights, influence and power within oversight mechanisms. With this aim, the project was developed through three comprehensive components: 

· Creation or improvement of Citizen Information Centers.
· Strengthening local communication and information systems.
· Strengthening civil society’s participation in civilian oversight mechanisms.

· Since March 2006, FCYF, with the collaboration of Esquel, has implemented the project “Support for Rural Schools: Improving the Quality of Education in the Central Highlands in Ecuador.” This project contributes to education through an integral form of intervention. Its main components are the improvement of infrastructure and equipment, the contribution to food security through the creation of school orchards, the strengthening of the educational system, the defense and promotion of children’s rights and the promotion of citizen participation in rural schools. The project takes place in seven counties in four provinces in Ecuador’s central highlands: Chimborazo, Bolívar, Cotopaxi and Tungurahua. The project’s training is also replicated through the Provincial Board of Intercultural Bilingual Education in other schools in the same counties. The implementation of this project should end in August 2007.

	2.3 Additional information on the co-operation Partner.


Mission
Esquel Foundation is a nonprofit private organization working to contribute to sustainable human development in Ecuador, the improvement of life quality for poor people, and the construction of a supportive and democratic society.

Main Goals

Combat poverty: In order to successfully fight against poverty Esquel focuses its efforts on the strengthening of local communities. With focused and adequate strategies, people in poverty can become the true protagonists of their own development. 

Construction of a democratic and solid society: Esquel believes there is no development without democracy. Therefore, we promote new forms of participation directed towards dialogue and agreements related to objectives and strategies of common national interests.

Brief History

In 1990, a group of economists, sociologists and other business and social leaders created the Esquel Foundation in Ecuador. Our dream was to work towards a more inclusive society for all Ecuadorians. Throughout the years, we have become an organization that strengthens people’s capacities to build a better future based on their own potential. Esquel was registered in the Ecuadorian Ministry of Social Welfare No. 01594, on August 31st, 1990, published under the Official Registry No. 539 on October 10th, 1990.

Experience and skills

Esquel main programs are democracy, local governance, socio-economic development and corporate social responsibility: 

Democracy: The objectives of this line of work are to preserve and strengthen democracy in a local and national level and to encourage involved citizens to propose and implement alternatives to tackle corruption.

Local development: Esquel has placed great effort in developing local management systems in different areas such as institutional strengthening, transparency, economic development, tourism, education, and territorial identity.  

Local economic development: Esquel has developed a process focused on the promotion of individual and associative entrepreneurial initiatives, allowing Ecuadorians a chance to carry out their economic proposals.  

Social responsibility: Esquel has adopted the initiative, along with renowned socially conscious entrepreneurs, to develop the concept and practices of Corporate Social Responsibility in Ecuador.  Currently Esquel heads the executive secretariat of the Ecuadorian Consortium for Social Responsibility (CERES).

Esquel is known for implementing successful projects on strengthening local governments, building local economies and providing effective social services in the areas of education, culture, environment, health, migration and social security. Our experience accounts for a set of development models that have been shaped through more than 430 projects, implemented in alliance with more than 550 effective counterparts in 20 of the 22 Ecuadorian provinces.

For the past six years, our mission to improve the economic and social conditions of Ecuador’s poorest people has brought Esquel to the forefront of educational work in the country. Specifically, our projects have focused on creating and improving physical infrastructure in rural schools and promoting the implementation of the Model System for Intercultural Bilingual Education (MOSEIB- in Spanish). Esquel has made education a priority both because we believe every child has the right to a relevant and effective education and because we see education as a viable means to battle the social structures that have left so many people without opportunity around the world and in Ecuador.

Members:
	Personnel

	Full Time
	42

	Volunteers
	3

	Board of directors
	15


Attachment A – Registration Documents

Attachment B – Organization Chart, Esquel’s Personal.

For more information see: www.esquel.org.ec

	2.4 How will the co-operation Partner participate in the implementation of the Project (e.g. does it provide labour, economic resources, other assets)?


Participation in the implementation

Before the design and implementation of this project, Esquel carried out a diagnosis and investigation of the zone, gathering information on the population, its necessities, problems, characteristics and ways of life. With this information, and the collaboration of DIPEIBCH and DIPEIBT, the criteria for selecting the school zones and the beneficiary populations of this project were determined. 

During the implementation of the project Esquel will act as coordinator and executor of the planned activities, and will also be in charge of the constant evaluation and monitoring of the project’s advancement.  
In economic terms, Esquel will provide part of the Program Director’s time and the cost of transportation of the Environmental Guides. The beneficiaries will provide their labour in the construction of the schools, as well as the venues for the various training sessions in the project.
ESQUEL Financial Participation

· 33% of the Program Director’s incomes for 32 months.

· 100% of the cost of the rent of the local for the trainings.

· 100% of cost for transportation of Environmental Guides

· 100% of the cost for infrastructure, recreational spaces and forests for 3 schools.

	2.5 Are there other parties involved in the co-operation (e.g. Finnish, local or international organisations or officials)? If so, please describe their role and involvement in the Project. 


Other parties involved in the co-operation of the project are:

· NATIONAL BOARD OF INTERCULTURAL BILINGUAL EDUCATION (DINEIB)

The National Board of Intercultural Bilingual Education (DINEIB) is a public institution, created by means of Presidential Decree No. 203, on November 9th 1988.  Its mission is to provide the indigenous population with quality bilingual and intercultural education. Since 1992, it has acquired the status of Technical Organization ands acts under decentralized financing and administration. In the same manner, since 1993, it has been determined in the implementation of the Model System for Intercultural Bilingual Education (MOSEIB).  This document has been the result of the systemization of valuable experiences that have been seen throughout the country in regards to intercultural bilingual education. 

Bilingual education is based on the objectives of strengthening indigenous identities, developing solidarity, and trying to create equality among all the country’s indigenous nationalities under a framework of mutual respect and knowledge. The strengthening of the self-economic, social, cultural and environmental development of these nationalities will allow their revalorization, education, development and promotion.

· PROVINCIAL BOARDS OF INTERCULTURAL BILINGUAL EDUCATION OF CHIMBORAZO AND TUNGURAHUA (DIPEIBCH and DIPEIBT)

Since the creation of the National Board of Intercultural Bilingual Education in 1988, Ecuador’s educational system has been divided into Spanish educational facilities and Intercultural Bilingual Education facilities. The DINEIB is divided in Provincial Boards, the DIPEIB-CH and the DIPEIB-T work with all schools in the Provinces of Chimborazo and Tungurahua that are dedicated to Intercultural Bilingual Education. As a result, any organization hoping to improve curriculum and facilities in this region must work with and through the DIPEIB-CH and the DIPEIB-T. The Provincial Boards provide information on local communities, their needs, and how outside organizations might best allocate their resources. 
It is important to note that educational projects also rely on the Boards to provide teacher remuneration and other financial support before, during and after the project execution. The local authorities know that Esquel is not in charge of providing salaries to the teachers who benefit from the activities of the project. The work we do in each of the projects is to reinforce and support local and national educational policies. In all of its past educational initiatives in the Chimborazo and Tungurahua areas, Esquel has worked with the Provincial and National Boards of Intercultural Bilingual Education and has received unfailing support. 

· SCHOOL ZONES:

Each DIPEIB is made up of school zones. These are groups of schools, Intercultural Bilingual Education Centers (CECIBs in Spanish), which are grouped together according to their geographic location and proximity. Each educative zone has a supervisor that coordinates and organizes activities designed by the Provincial Boards. These supervisors will help the project in planning, logistics and evaluation activities.
· THE INTERCULTURAL BILINGUAL EDUCATION CENTERS (CECIBs): 

Esquel works with local schools, teachers, parents and officials in each of the different stages of its education projects. The Intercultural Bilingual Education Centers selected for this project are part of the structural organization of the National Board of Intercultural Bilingual Education. The Foundation’s dedication to creating sustainable change necessitates that we collaborate with these different actors so that our projects’ effects will not vanish with the termination of each project. 

· LOCAL COMMUNITY

Community participation ensures that local actors maintain a sense of ownership over the physical spaces and improvements created by the project. In this project, the local community contributes with human support. For instance, the local community participates in collective activities for the improvement of the schools’ infrastructure and the parents actively participate in the training sessions. 

3. Background and sustainability of the Project
	3.1 How was the Project idea initiated? Is it e.g. a part of a larger Program? 


Esquel views education as an essential element in combating poverty and creating sustainable social change. Improved access to a quality educational system is especially vital in Ecuador’s rural sectors, where government services are limited and where the counties’ crippling economic inequality are most strongly felt. As such, our organization has worked for the past six years to strengthen the educational system in various rural communities through integral intervention programs. 

This project is part of a larger program created by Esquel called “Support for Rural Schools in Ecuador” which the Esquel Foundation has developed, since 2001, in various provinces affected by high poverty levels. It seeks to make education accessible to children, especially girls, in remote rural areas while promoting their integration and learning through a methodology based on intercultural bilingual education. The different projects of this program aim at providing basic infrastructure, equipments, furniture and didactic materials; training teachers; and promoting and spreading respect for children’s and adolescents’ rights in the central highlands of Ecuador. 

The initial efforts of this program were focused on selecting schools in counties located in the provinces of Chimborazo, Tungurahua, Cotopaxi and Bolivar, because of their great need. Initially, the program was elaborated based on an integral diagnosis and mapping of the situation, and on the needs of the area and educational sector. The diagnosis gathered information concerning rural schools in the central highland region of Ecuador in terms of socio-economic and cultural aspects of the population; physical condition of the schools; classrooms, number of students and types of academic curricula utilized, among others. These factors were used to identify the needs of the targeted population and plan a comprehensive strategy to be used in the current and future projects that Esquel implements in the area.  

Since 2001, Esquel has intervened in the intercultural bilingual educational area executing the following projects:  

	Name of the project
	Localization
	Amount
	Financial Entities

	Rural Schools Support Program
	Province: Chimborazo
	USD 93.905 
	REPSOL- YPF

	
	Counties: Guamote and Colta
	
	

	Support for Rural Schools: Improving the Quality of Education in the Central Highlands of Ecuador
	Province: Chimborazo
	200.000 EUROS
	The Finnish Children and Youth Foundation

	
	Counties: Guamote, Colta and  Chimbo
	
	

	
	Province: Tungurahua
	
	

	
	Counties: Ambato and Pelileo
	
	

	
	Province: Cotopaxi
	
	

	
	Counties: Saquisilí and Sigchos
	
	

	
	Province: Chimborazo
	
	

	
	Counties: Guamote and Colta
	
	

	Educational Support Program for Three Rural Schools in the Colta and Guamote Counties 
	Province: Chimborazo
	USD 107.677 
	Manos Unidas

	
	County: Guamote
	
	

	Improvement in the Quality of Education in the Rural Schools of Ecuador
	Province: Tungurahua
	USD 104.178
	Ayuntamiento De Madrid/ Cooperación Internacional

	
	County: Ambato
	
	

	
	Province: Chimborazo
	
	

	
	County: Guamote
	
	

	Rural Schools Support Program
	Province: Chimborazo
	USD 4.417 
	Diputación de Toledo / Cooperación Internacional

	
	County: Guamote
	
	

	Improvement in the Quality of Education in the Intercultural Bilingual Schools in Rumiñahui
	Province: Chimborazo
	USD 7.000 
	Diputación de Zaragoza / Cooperación Internacional

	
	County: Guamote
	
	

	Leadership School in Guamote
	Province: Chimborazo
	USD 3.000 
	Rockefeller Foundation 

	
	Counties: Guamote and Colta
	
	

	
	Provinces: Tungurahua and Chimborazo
	
	

	Citizens Rights and Duties in Rural Bilingual Schools in Colta, Guamote and Otavalo
	Provinces: Chimborazo and Imbabura
	USD 30.000 
	Grupo Santillana

	
	Counties: Colta, Guamote and Otavalo
	
	

	Scholarship Program 
	Nationally
	USD 110.000 
	Bellsouth/Conservas Isabel and Esquel

	Improvement in the Quality of Education in 5 Schools of the County Guamote. 
	Province: Chimborazo
	USD 52357
	Ayuntamiento Toledo/Cooperación Internacional 

	
	County: Guamote
	
	

	Improvement in the Quality of Education in the Rural Schools in the County of Pelileo in the Province of Tungurahua.
	Province: Tungurahua
	USD 21394
	Cooperación Internacional 

	
	 County: Pelileo
	
	

	Improvement of the system of Intercultural Bilingual Education in Chimborazo and Tungurahua
	Province: Chimborazo
	USD 199267,3
	Junta de Castilla y León/Cooperación Internacional 

	
	County: Guamote
	
	

	
	Province: Tungurahua
	
	

	
	County: Ambato
	
	

	Improvement in the Quality of Education in the Rural Schools in Chimborazo
	Province: Chimborazo
	USD 95598,7
	Save The Children 


The main results of the program so far are: 

1.   A redesigned curriculum for the Intercultural Bilingual Education System has been applied in the provinces of Cotopaxi, Tungurahua, and Chimborazo.

2.   The Intercultural Bilingual Education Centers involved in the projects have received infrastructure improvements, furniture, equipment and culturally pertinent pedagogical materials. 

3.   A system of cultural revalorization has been applied in the schools of Cotopaxi, Tungurahua, and Chimborazo. 

4.   Children and parents of the selected zones understand and respect their rights. 

Moreover, in the framework of these interventions, participative diagnostic studies and mapping of the various Ecuadorian provinces have been carried out to determine the educational situation. This has helped strengthen our future projectsl design to guarantee their success. 

The present project represents another step within this program. The idea of the project comes from a common agreement between Esquel, FCYF, and the Provincial Board of Intercultural Bilingual Education-Chimborazo, the Provincial Board of Intercultural Bilingual Education-Tungurahua, the selected networks of schools and the local communities. 

	3.2 Describe briefly the environment in which the Project will be implemented. 


· Chimborazo Province:
The Province of Chimborazo is composed of 10 counties; all have similar characteristics and necessities, with a total territorial extension of 5.999 km2. Riobamba is its provincial capital. This project will work in the the Colta, Pallatanga and Alausí counties.

Demography: 
According to the VI National Census of Population and Housing in 2001, the province of Chimborazo registered 403,185 inhabitants, 47.4% men and 52.6 % women. The population is distributed by 39.1% living in urban areas and 60.9% in rural zones. For this reason the territory is considered to have the largest rural and farming population in Ecuador. Around 37% of the total population is indigenous; and 95% of this group exhibits high poverty rates, with a similar rate among men and women.
Economy: 

The economy of the Province of Chimborazo is largely based in rural cattle farming, though there are some medium sized companies located near urban centers, but in reduced numbers. The economies of cities and communities are largely characterized by productive artisan practices. Locally produced agricultural products are sold at considerably low prices to intermediaries and there is disorganization among the producers. A high percentage of the population, notably indigenous farmers, has no access to credit from private financial institutions, which affects their economic development.
The climate is predominately temperate and dry, depending on the altitud.

Politics: 
Political parties and groups do not exercise much political activity in the counties and rural parishes. In 1997 a change in the Political Constitution of the Republic allowed for the popular election of Parish Board members, increasing the community participation in the political arena. 
In the Province of Chimborazo the following civilian, religious, military, and police position exist:

-   Governor of the Province

-   Province Prefect 

-   Archbishop of the Province 

-   Commander of the Chimborazo Police

-   Provincial Director of Civil Defense
Culture: 
The most commonly used language is Spanish. Most of indigenous persons are bilingual, speaking Quichua as their mother tongue. In the Province of Chimborazo the catholic religion predominates. Churches are important cultural centers in each county.
In the Province of the Chimborazo there are two obvious cultural traditions. One is the mestizo population, which is influenced by the cultural changes of the west. The other is found in the indigenous communities which continue their traditional ways of life; they have not allowed the habits of the consumer society to harm their identity. After an intensive effort, this last group has been able to carry out primary bilingual education efforts, in order to preserve the Kichwa language, while administering teachings based on their own concepts and philosophies. Other traditions may also be observed in the special celebrations of the native populations of Chimborazo, particularly among the Kichwa populations and in the town of Puruhá.  Celebrations are commemorated to remember religious holidays and the traditional character of Pacha Mama (Mother Earth). These events are particularly important during the solstices and equinoxes which are from the 20th to the 23rd of March, June, September and December of every year. They celebrate national holidays, and those religious and cultural ones which are closely tied to their identity. Despite their proximity of one another, each community has certain cultural patterns which make them distinct; these may be seen in food, housing characteristics, traditions, myths and legends, music, and history among others.
Social:
In the rural sector of the Province of the Chimborazo around 85% of the population live below  the poverty line, meaning their family income is smaller than the value of two basic family shopping baskets (USD $604.11 as of August of 2006). In Penipe, 50% of the rural population is living in poverty. The incomes of these families do not cover their basic needs (food/nutrition, health care, education, housing, and social security). National and local government programs are limited in cover and thus are unable to contribute to relieving poverty. In regards to health, an alarming level of the rural population of the province is undernourished (60% of children age 5 and under). The vast majority of the population is in jeopardy of contracting parasites, because of poor sanitary conditions. Nevertheless, preventive health systems, particularly vaccines, have cover up to 80% of the population. The most serious social problem is the lack of job opportunities available in the formal economy, the absence of individual initiatives, and the inability to develop productive projects. This encourages migration of the population to others areas, particularly among younger generations, those between ages of 15 to 29 years old.  
Current situation:
The following is a look at the situation in the Province of Chimborazo:

· 29 children are born everyday.
· At least 1 dies before turning 18 years old everyday. 

· 133,783 children live with less than USD $ 2 per day.
· 2,785 children  at the age of 5 years old do not attend basic primary school.
· 10,151 children between the ages of 5 to 14 years do not study.
· 15,646 adolescents between the ages of 12 to 17 years do not study.
· 12,427 adolescents work and do not study.
· 20 out of 100 children and young adolescents (between 8-17 years) work and do not study.
· 30 out of 100 children and children do not finish the sixth grade.
· Tungurahua Province:
The province of Tungurahua is composed of 9 counties; located in the highlands of Ecuador with a great cultural diversity. Its name comes from the Tungurahua volcano, which returned to activity in December 1999, have a territorial extension of 3.200 Km2.  Ambato is its provincial capital. In this project we will help the Ambato and Pelileo counties.
Demography: 
According to the VI Census of Population and Housing 2001, the Province of Tungurahua registered 441,034 inhabitants; 52% men and 48% women. Of the population 60% live in rural areas and of this percentage 35% are 15 years old or younger.

Nearly 40% of the total of the population is indigenous, another 40% racially mixed, and 20% is divided between afro-Ecuadorian, white and others.
Economy: 
The economy of the Province of Tungurahua is based 33.8% in agriculture, 18.3% in commerce, 17.4% in manufacturing, 13.5% in services, 4.6% in construction, 4.6% in transportation, and 2% in financial services. The climate is predominately temperate and dry. Agriculture constitutes the activity of greatest economic relevance in the province. Around 40% of the economically active population is active in agriculture, while 50% of the land is used for farming activities.
Furthermore, 61.3% of the population lives in poverty due to unsatisfied basic needs, among the indigenous population this figure is at an alarming 93.9%.  The rate of employment among indigenous men is at 81.9% and among women 54.4%.
Politics: 

In the Province of Tungurahua the following civilian, religious, military, and police positions exist:

-   Governor of the Province

-   Province Prefect 

-   Archbishop of the Province 

-   Commander of the Tungurahua Police N#. 9
-   Commander of ESFORS- FT 

-   Provincial Director of Civil Defense

Culture and Social: 
The most commonly used language is Spanish. Most of indigenous persons are bilingual, speaking Kichwa, as their native language. In the Province of Tungurahua the catholic religion predominates.  Churches are important cultural centers in each county. Other minority religions also exist such as Evangelicalism.
In the province one finds both pre and post colonial traditions and customs. For this reason some festivals are based in tradition, some our based in the founding of counties and parishes, and  others may be based on more recent events such as the festival of fruits and flowers which remembers the earthquake tragedy of 1949. In the province of Tungurahua there is a grand wealth of these typical customs, a product of the legacy of the villages covering the territory which have been maintained over the years. 

Current situation:
At the moment, the Province of Tungurahua has been affected by the eruptions of Tungurahua volcano, which has been sporadically erupting since 1999. In 2006, the volcano began erupting in July, resulting in a devastating eruption on August 17th. This eruption was the strongest in seven years, spewing tons of ash, rocks and lava that devastated entire villages of the Penipe and Pelileo counties. The tens of thousands of families affected will have to be relocated. 

The following is a look at the situation in the Province of Tungurahua:
· 27 children are born everyday.
· At least 1 dies before turning 17 years old everyday.
· 97.366 children live with less than USD $ 2 per day.
· 3.776 children at age 5 do not attend basic primary school.
· 12,328 children between the ages of 5 to 14 years do not study.
· 18.815 adolescents between the ages of 12 to 17 years do not study.
· 14.002 adolescents work and they do not study.
· 15 out of 100 children and young adolescents (between 8-17 years) work and do not study. 

· 30 out of 100 children and children leave school before completing the sixth grade.

	3.3 What is the general state of development in the field of the Project in the area? How does the local government function in this field and in these issues? How does the local government participate in the implementation of the Project - or limit it? 


THE EDUCATIONAL SECTOR IN ECUADOR:

Ecuador is a multi-cultural and multi–ethnic country. The country’s population is a mixture of white, black, mestizo (mixed race), Afro-Ecuadorians and 13 indigenous nationalities. Since 1988 the State has recognized the Right of Indigenous Nationalities and their need to access an appropriate educational system that has a strong correlation with their ancestral and cultural background. Within this context, the National Board of Intercultural Bilingual Education is the public organism that executes intercultural bilingual education mechanisms and involves the participation of indigenous nationalities in every level of the educational system. In addition, the Department of Culture and Education created the Under-Secretariat of Education for Indigenous Nationalities in August 2006 in order to contribute to the construction of a multi-cultural and multi-ethnical state. This Under-Secretariat intends to articulate the Spanish language and bilingual educational systems to promote national unity based on diversity and intercultural issues.   

Currently, the system has 1,996 education centers of all levels, reaching 100,951 students. Nevertheless, the poor budget allocation for education in Ecuador, the influence of poorly articulated development policies and diminishing cultural value caused by centuries of aggression, do not allow for an effective enforcement of the Right to Quality Education with Cultural Pertinence.

The effects of the problems in Ecuadorian education are even greater in rural areas, particularly in single-teacher schools and understaffed schools. In Ecuador, as in most developing countries, poor people live mainly in rural areas. In addition to this, people inhabiting rural regions are of indigenous and/or African descents. Traditionally, these two groups have been ethnically and socially discriminated against, due to historical conditions. These groups have limited access to production means, less security and guarantees, and less access to education and basic infrastructure facilities. They have less participation and opportunities regarding development issues.

The constitution and application of the Intercultural Bilingual Education System, which uses the language of each culture as the main language of teaching, has become a significant step towards the elimination of cultural barriers that were hindering indigenous children from accessing education. The Intercultural Bilingual Education System has represented an important path towards the enforcement of collective rights established in Chapter V of the Constitution of the Republic of Ecuador and the Agreement 169 of the OIT.
Unfortunately, interventions carried out by several public, private and civil society entities to stabilize educational problems are executed in isolation, characterized by individual actions in different schools. Thus, the education offered is often not compatible with local needs.

One of the immediate consequences of the lack of education is the decline of work opportunities and the resulting increase in migration; thus, the possibilities of escaping poverty are scarcer every day. 

LOCAL GOVERNMENT PARTICIPATION IN EDUCATION:

Since the creation of the National Board of Intercultural Bilingual Education in 1988, Ecuador’s educational system has been divided into Spanish educational facilities and Intercultural Bilingual Education facilities. The DINEIB is divided in Provincial Boards, the DIPEIB-CH and the DIPEIB-T work with all schools in the Provinces of Chimborazo and Tungurahua that are dedicated to Intercultural Bilingual Education. These institutions administer the educational policies generated by the National Board. As a result, any organization hoping to improve curriculum and facilities in this region must work with and through the DIPEIB-CH and the DIPEIB-T. The Provincial Boards provide information on local communities, their needs, and how outside organizations might best allocate their resources. 

THE DIPEIBs ROLE IN THE PROJECT:

The Provincial Boards of Intercultural Bilingual Education are involved throughout the entire project, from its design to its implementation and evaluation.  They actively participate in the schools selection for infrastructural improvement. They facilitate the pedagogical training workshops and coordinately with Esquel set the curricula that will be used in each project.  On their own, the DIPEIBs evaluate the results generated by Esquel’s projects in the schools under their jurisdiction. 
It is important to note that educational projects also rely on the Boards to provide teacher remuneration and other financial support before, during and after the project execution. The local authorities know that Esquel is not in charge of providing salaries to the teachers who benefit from the activities of the project. The work we do in each of the projects is to reinforce and support local and national educational policies. In all of its past educational initiatives in the Chimborazo and Tungurahua areas, Esquel has worked with the Provincial and National Boards of Intercultural Bilingual Education and has received unfailing support.
	3.4 How has the Project been planned?


Esquel held a secondary investigation in order to design the Rural Schools Program. Within this document it was identified that even the general education sector faced many challenges; the indigenous educational system was in an even more unstable condition.  With this preliminary data, the work became focused on the Andean Central Highlands schools.  

The first step was to identify the main stakeholders in the area of education. In a challenging workshop with representatives from the Provincial Boards of Education and Esquel’s technical staff, we recognized the main problems. Afterwards we prioritized and discovered the causes and consequences of each problem. With this work we were able to draw a “fishbone diagram” and transform it to “goal tree.”  We proceeded to analyze what we were able to do and how.  With these inputs we worked together to design a logical framework.

Since this first project planning, we have continuously improved our strategies, incorporating environmental issues, new workshops’ methodologies, and above all learning from what children believe quality education means. At this point in time, new investigations are being held and we rely on more accurate information.  

	3.5 Describe the most essential problems of the beneficiaries that the Project is meant to address. 


The long-standing economic crisis that Ecuador experienced at the end of the 20th Century has exacerbated the State’s neglect of the education sector, and of programs that could improve school infrastructure and teacher performance. Important issues such as the quality of education, teachers’ academic levels, the quality and availability of pedagogic materials, the use of recreational spaces, and family and community participation, have not been adequately addressed for many years.

 

In these circumstances public education fails to meet the needs of personal, local, regional and national development.  This is especially true for the marginalized urban and rural areas, contributing to long-term poverty and exclusion from society for the young people of these areas.  

More specifically, the main needs and problems that this project seeks to resolve are the following:

1.   Reevaluation of educative infrastructure and providing of equipment: a significant proportion of educational establishments function in unstable conditions in regards to furniture and infrastructure. Rural schools lack basic services as bathrooms, green recreational spaces or adapted classrooms.
2.   Donation of pedagogical support tools and materials: the majority of schools are without appropriate pedagogical materials for the developing of their activities.  With the project the schools will be provided with school texts, mini-libraries, and a trunk of didactic materials that will provide a solution to the missing tools and will impart a better quality of education. Because of the teacher shortage in the area, having the appropriate and necessary pedagogical materials becomes a crucial and available factor for improving the educational quality. 
3.   Update the pedagogical training for teachers: one of the major problems of the rural education sector is the lack of dedication and permanent training of teachers, a factor that has caused their own lack of motivation. In the case of training, the focus will be on the curricular implementation of the Model System for Intercultural Bilingual Education (MOSEIB) inside of which the Model for Community, Family and Youth Education (EIFC) is found. 

4.   Promotion of Children’s and Adolescents’ Rights: There is a lack of knowledge on children’s and adolescents’ rights and their applicability in a large percentage of Ecuador’s indigenous communities. The project will look for the participation of parents and teachers in promoting the knowledge and respect for these rights. 
5.   Implementation of the environmental component in the selected education centers:  the majority of the indigenous communities are unaware of new mechanisms for environmental protection.  This project gives students a basic education for acquiring knowledge, developing habits and analytical criteria needed for the making of decisions in favor of sustainable development. 

The actual situation and experiences demonstrate that education is the most effective strategy to promote equality, human development, the affirmation of identities and social justice.  Among individuals and families, this is one of the best channels for breaking inequality, leaving behind poverty and developing social mobility. 

	3.6 What are the risks that can compromise the outcome of the Project? How is the Project organisation planning to minimize these risks?


The social, economic and political instability of the country is always a risk for social programs and in general for development in the country. In this project the main risks are:

Political Risks:

If the National Board of Intercultural Bilingual Education (DINEIB) and the Provincial Boards of Intercultural Bilingual Education (DIPEIB) of Chimborazo and Tungurahua were held under the direct influence of the Confederation of Indigenous Nationalities of Ecuador (CONAIE) and nto under the Ministry of Education, there could be an unstable period in the direction of the institution, resulting in discontinued support for the project. To avoid these kinds of problems Esquel has always looked for create good relations with educative organizations, with local governments and with its representatives in order to assure continuous support.   
Social Risks:

One risk is that the communities in Chimborazo and Tungurahua fail to give constant support to the project or that they are uninterested in understanding and implementing children’s and adolescents’ rights and environmental practices in their daily lives and educational curriculum. Although a risk, it is highly likely that the community will support the project as they can directly obverse the results and benefits seem in similar projects nearby. Esquel has a good reputation in the region. 

Economic Risks:

The cost of materials, furniture, construction materials and books could increase, and would not be reflected in the initial budget.  This is a risk Esquel cannot prevent; however, over the last five years prices have remained relatively stable. 
Even though the selected school zones are out of the risk area of a volcanic eruption, such an event would imply inaccessibility to the area. 
	3.7 Will the Project create a new institution or procedure or is it going to support some existing structure? 


This project aims to support the rural schools of the 3 selected educational zones that already have an existing infrastructure. These schools are public so they are financed by the State. All these schools are under the authority of the Provincial Boards of Intercultural Bilingual Education of Chimborazo and Tungurahua. The Boards provide information on local communities, their needs, and how outside organizations might best allocate their resources. Educational projects also rely on the Boards to provide teacher remuneration and other financial support before, during and after the project execution. Those costs are financed by the State’s General Budget through the Ministry of Education and Culture.

The local authorities know that Esquel is not in charge of providing salaries to the teachers who benefit from the activities of the project. The work we do in each of the projects is to reinforce and support the local and national educational policies. In all of its past educational initiatives in the Chimborazo and Tungurahua areas, Esquel has worked with the provincial and national Boards of Intercultural Bilingual Education organization and received unfailing support.
	3.8 How and when will the responsibility of the Project be transferred to the local government, local organisation or to the beneficiaries? 


Infrastructure and Materials 

Those responsible for the execution of the project are Esquel Foundation, jointly with the local actors such as the DIPEIBCH, the DIPEIBT, the directors of the educative centers, and the community beneficiaries. The community will take final responsibility of the project. 
Given the financial state of the school, in order to a assure sustainability, the Directors of each CECIB will be responsible in their community for the finalization of work and the transport of materials and furniture.  In order to legalize this process an agreement will be signed by Esquel Foundation, the Director of the Education Center and the president of the community. 

Social and Cultural 

Regarding all the trainings, after the project has built the capacity in the DIPEIBs staff, they will have the responsibility of promoting this knowledge to other schools outside the selected areas.  Additionally the DIPEIB-T will have sophisticated printing equipment that will allow them to reproduce new pedagogical materials that will reinforce the education in the area. 
Financing

The DIPEIBCH and the DIPEIBT will contribute economic and material resources, transportation and locations to hold trainings.  The communities will contribute with a semiskilled labor force through manual labor, locations for meeting and maintenance of the schools. 

The schools Esquel proposes to work with are all one-teacher schools (one teacher for six grade levels) and multi-teacher schools (two or three teachers for each six grade levels).  All the schools are rural, with 80 to 90% of the students Kichwa-speaking. These are public schools, controlled by the National Board of Intercultural Bilingual Education, and therefore infrastructure, operation costs, and teachers’ salaries have been financed by the national government.
Once Esquel´s work is complete, teacher’s salaries and operational costs will continue to be taken care of by the Budget of the Ministry of Education and Culture. The project does not attempt to cover the salaries of teachers; instead it works with teachers already compensated by the Ministry of Education and who already work at the participating schools. 
The community will support with the maintaining of infrastructure and furniture and will help to train any new teachers.  Esquel will carry out post-project follow-ups, with its own or outside resources, in order to assure that the school zone continues benefiting from the project. 
On the other hand, Esquel Foundation, which is continuously working in the region, will place emphasis in developing a strong social network that will be felt throughout the project so that the schools become reference points of the community. 

4. Beneficiaries

	4.1 Who are the direct beneficiaries of the Project? How many are they (approx.)?


The criteria utilized to select the direct beneficiaries have been developed jointly with the Provincial Boards of Intercultural Bilingual Education of Chimborazo and Tungurahua. The educational zones were selected after analyzing infrastructure and equipment conditions, the level of training the teachers received in the county and the institutionalism among the schools. Esquel respects and follows the consideration of the local educational authorities by prioritizing these specific school zones.  

The direct beneficiaries are all students, parents and teachers of the selected Educational Zones:  

· Tungurahua: Chibuleo and Casahuala school zones.

· Chimborazo: Juan de Velasco school zone.
These Educational Zones are groups of schools located in close geographic proximity within the same province. The number of schools in each county are:

	Counties
	Chimborazo
	Tungurahua

	Parishes
	Colta
	Alausi
	Pallatanga
	Ambato
	Pelileo

	# Schools
	19
	2
	6
	14
	1


In the Juan de Velasco educational zone in the Province of Chimborazo we have a total of 833 students, 75 teachers and 1,332 parents, with approximately 2,240 direct beneficiaries. 

In the Casahuala educational zone in the Province of Tungurahua, we have a total of 981 students, 39 teachers and 1,569 parents, with approximately 2,589 direct beneficiaries.

In the Chibuleo educational zone in the Province of Tungurahua, we have a total of 1,353 students, 90 teachers and 2,164 parents, with approximately 3,607 direct beneficiaries.

This project will directly benefit 8,437 people.
	4.2. Who are the indirect beneficiaries of the Project? 


The number of indirect beneficiaries has been measured by the number of people living in the communities of the counties where the select school are. It is important to note that in the indigenous communities the schools also act as meeting points. 

The populations of the selected counties are:

	 
	Population
	Men
	Women

	Colta
	44 701
	23 697
	21 004

	Alausi
	42 823
	22623
	202 00

	Pallatanga
	10 800
	5502
	5 298

	Ambato
	287 282
	148 539
	138 743

	Pelileo
	48 988
	25 268
	23 720


However, the entire population of these counties cannot be considered indirect beneficiaries as the counties cover large territorial areas, and thus some will not have access to the projects’ benefits. 

For this reason the indirect beneficiaries will account for the families of the children of the selected schools and communities located near to these schools.  The approximate number of indirect beneficiaries will be 19,000 people. 

If the project support applied for is less than 20.000 €, please answer the following question: 
	4.3 How do the beneficiaries themselves participate in the Project?


N/A
If the project support applied for is 20.000 € or more, please answer the following question: 
	4.4 Define the nature of participation in the Project by each group of beneficiaries.


· PROVINCIAL BOARDS OF INTERCULTURAL BILINGUAL EDUCATION OF TUNGURAHUA AND CHIMBORAZO

Regarding technical, financial and human capital support, during the project’s implementation the Provincial Boards of Intercultural Bilingual Education of the Chimborazo and Tungurahua will be in charge of the distribution and transportation of didactic materials and furniture to each one of the participating schools, and will supply local architects. In the same manner, the Provincial Boards will provide technical experts from the area for the trainings regarding intercultural materials and self-learning guides.

· INTERCULTURAL BILINGUAL EDUCATION CENTERS
During the project implementation, the schools will contribute with support of areas where school infrastructure can be placed, where modifications can be made, and if needed, areas for additional construction. In regards to physical support, the schools will assist in providing places where all the trainings for teachers, children and parents will be carried out. This will be clearly coordinated with the Provincial Boards of Intercultural Bilingual Education and with members of the community that can facilitate the use of localities at no costs for the project. However, the schools will be in charge of coordinating, with the project coordinator, the most appropriate locations for carrying out the trainings. 
· TEACHERS

The teachers directly contribute to the implementation of the project with human support, participating in the different programmed trainings, in the elaboration of the coexistence plan and its promotion within the local community. After being trained in the MOSEIB and the EIFC models, in the use of didactic materials, in the topic of the Children’s and Adolescents’ Rights and in the environmental issues, the teachers apply and transmit their knowledge in their classrooms. After the implementation of the project, the teachers will be responsible for training new teachers and of the application of the Children’s and Adolescents’ Rights and of the environmental guides in their classrooms. 

· STUDENTS

During the implementation of the project, the students actively participate in the workshops on the Children’s and Adolescents’ Rights and the environmental issues. They also take part in the elaboration of the coexistence plan. In order to promote this coexistence plan, they contribute in the organization and carrying out of a special event in their schools. After the implementation of the project, the students will be responsible of the maintenance of new infrastructure and equipment and of the implementation of their coexistence plan in their daily lives.

· PARENTS

During the execution of the project, the parents determine, together with the architect, the organizational plan of the construction activities and directly participate in the construction. They receive training on the Children’s and Adolescents’ Rights and elaborate in collaboration with the students and the teachers a coexistence plan. They also participate in the organization and carrying out of a special event promoting a main activity of this coexistence plan. After the implementation of the project, the parents will be responsible of the maintenance of the new infrastructure and equipment and of the implementation of their coexistence plan in their daily lives.

· LOCAL COMMUNITY    

The support of the community during all phases of the project is a principal element. This is seen in the organization of the work plan, the carrying out of community working groups, during the development of the infrastructure component, the trainings and the active participation of parents.  After carrying out the project, the community will be responsible for maintaining the school infrastructure and the application of the coexistence plan, the plan which gives consideration to the rights of children and adolescents and the protection of the environment. 

All of the projects activities consider the importance of integrating all community members, teachers, parents, and students. This is done in order to distribute responsibilities, to empower families and the community, and most of all in order to ensure the future sustainability of the project. 

5. Objective, plan of action, monitoring and information
Objectives

	5.1 What is the long-term development objective of the Project?


Esquel considers education as one of the most effective strategies to eradicate poverty, to achieve equality and human development and to affirm identities and social justice.

The long-term development objective is to contribute to the improvement of education through an integral intervention in rural schools in the central highlands of Ecuador. 
	5.2 What is the direct objective of the Project? 

(Limited by the area of implementation and the group of beneficiaries)


The direct objective of the project is to strengthen the quality of education in rural schools pertaining to the Juan de Velasco school zone in the Province of Chimborazo (counties of Colta, Pallatanga and Alausí) and in rural schools pertaining to the Casahuala and Chibuleo school zones in the Province of Tungurahua (counties of Ambato and Pelileo).

The main components of the project are the improvement of the infrastructure and equipment, providing furniture and didactic materials, strengthening of the educational system, promotion and diffusion of Children’s and Adolescents’ Rights and implementation of the environmental component in the schools’ curricula. Thus, the project will benefit the students of the selected schools, their parents, the teachers, and in general the local community where the project will be implemented.

If the project support applied for is 20.000 € or more, please answer the following question: 
 (those applying for a smaller amount of support may also answer if they wish)

	5.3. What are the results targeted by this Project? 


The five results that the project aims for are:

1. The Intercultural Bilingual Education Centers have basic infrastructure and recreational spaces adapted to the local reality.

2. The Intercultural Bilingual Education Centers have been equipped with chairs, tables, didactic materials and mini-libraries all with environmental and cultural pertinence.  

3. The implementation of the MOSEIB (Model System for Intercultural Bilingual Education) and the application of the EIFC (Childhood, Family and Community Education) have been strengthened in the Intercultural Bilingual Education Centers of the Provinces of Chimborazo and Tungurahua.

4. The Children’s and Adolescents' Rights have been promoted in the Intercultural Bilingual Education Centers of the Provinces of Chimborazo and Tungurahua.

5. The environmental component has been implemented in the curricula of the Intercultural Bilingual Education Centers of the Province of Tungurahua and evaluated in the Province of Chimborazo for possible future implementation.

Implementation

	5.4 Describe the activities by which the results and immediate objectives are to be accomplished. If possible, please also give a rough timetable (by year) of project implementation.


· RESULT 1: 

The Intercultural Bilingual Education Centers have basic infrastructure and recreational spaces adapted to the local cultural reality.
Activity 1.1:

Meeting with the DIPEIBCH, the DIPEIBT and Esquel to pre-select areas in which schools will be constructed and/or improved through a participatory diagnosis of the situation. Schools with higher numbers of students and whose infrastructure conditions are in serious deterioration will be given priority, additionally a series of socioeconomic and educative factors will be considered: 

· Socioeconomic: population, local income levels, and level of migrations among the community members. 
· Educative: number of students, professors, indigenous students, grades and the quality of education. 

· Physical infrastructure: number of classrooms, area and state of the classrooms, number of bathrooms, and state of the kitchen and dining area. 

Activity 1.2: 

Selecting and contracting a technical director of works (an architect), the identification of locations and schools to be assisted. A professional, qualified and competent architect will be contracting for the carrying out of the technical direction of the execution of works.   

Activity 1.3:

Meeting with the architect, the project’s coordinator and the community to elaborate an infrastructure diagnosis and to plan construction activities: design to be utilized, materials used, manner of transporting the materials, role of the community members in the construction, and assignment of responsibilities.

Activity 1.4: 
Elaboration of architectural plans, taking into consideration the construction materials that are used at the local level and actual state of the infrastructure of each school. Depending on the case the following will be defined: plans on architecture, structure, construction, electrical installation and bathrooms, green spaces, recreational spaces, outside construction, reconstruction and/or enlargement of school spaces.  For this, the opinions and suggestions of those involved will be considered. 

Activity 1.5: 
The works in the selected schools will be executed according to programming carried out in conjunction with the involved community, under the responsibility of the technical team and with the participation of all involved social actors. Infrastructure and recreational spaces will be constructed including multipurpose sporting facilities, playground equipments and forests. 

Activity 1.6: 

The project will implement the Planning, Monitoring and Evaluation System (PMES), which was designed by Esquel in the year 2001. This integrated system supports a culture based on permanent learning, where constant feedback is implemented into the processes with the help of the project’s beneficiaries.

· RESULT 2: 

The Intercultural Bilingual Education Centers have been equipped with: chairs, tables, didactic materials and mini-libraries all with environmental and cultural pertinence.  

Activity 2.1:

Identification of furniture needs in each selected school. The first result of this action will be to check the furniture needs of each school and the quality needed.  If other needs are identified or if it is established that the school already has tables, chairs and shelves, necessary modifications will be made to attend to the school in the best way possible with the provision of furniture, blackboards, doors, window, etc. 

Activity 2.2:

Buy the needed furniture, the mini-libraries, and the trunks of materials for the selected schools.  This will be determined in agreement with the number of students and teachers in the selected schools and resources needed to create an educational environment that will be favorable for the continued learning of the students.  In addition to the furniture that is given, each selected school will receive a trunk of alternative didactic materials and a collection of educational books to reinforce the quality of education. 

Activity 2.3:

Transport and installation of the furniture and donation of the library and trunk of materials to the selected schools. 

Activity 2.4: 

Implementation of the SPME, the model for planning, monitoring and evaluating the project

· RESULT 3: 

The implementation of the MOSEIB (Model System for Intercultural Bilingual Education) and the application of the EIFC (Childhood, Family and Community Education) have been strengthened in the Intercultural Bilingual Education Centers of the Provinces of Chimborazo and Tungurahua.

Activity 3.1:

The project coordinator in collaboration with the Provincial Boards of Intercultural Bilingual Education of Chimborazo and Tungurahua carry out a diagnosis of the needs of the teachers and supervisors of the educational zones selected in terms of knowledge and capabilities in the application of the EIFC and the MOSEIB models in the classroom curriculum. At the same time, the project coordinator carries out the selection of the trainers for the workshops.

Activity 3.2:

Training of teachers in the selected educational zones through workshops on: the MOSEIB, Curriculum Redesign, the SISEMOE, and the usage of Learning Guides.  These workshops intend to better the implementation of the Model System for Intercultural Bilingual Education (MOSEIB) through the application of a redesigned curriculum that uses Learning Guides, reflections circles, and other techniques and mythologies.  The first workshop will be on the content of the MOSEIB. The second on ways of redesigning curriculum to be in accordance with the MOSEIB. The third on the System for Monitoring and Evaluation (SISEMOE) which represents a pedagogical tool to evaluate the efficiency and sustainability of the model. The forth on the Learning Guides and other techniques.  The use of these pedagogical tools will permit the teachers to obtain knowledge on both theory and practice. The workshops will include the participation of facilitators and experts in the usage of the guides and learning techniques. 

Activity 3.3: 

Carrying out of four workshops for the teachers on the EIFC in the four areas of the EIFC curriculum; Language and Communication, Health and Nutrition, Cultural-sociology, and Psycho-pedagogy.  The trainings will focus on the four areas of the EIFC to promote knowledge among the teachers on implementing the model in an integral manner. 

Activity 3.4:

Implementation of the SPME, the model for planning, monitoring and evaluating the project.

· RESULT 4: 

Children’s and Adolescents' Rights have been promoted in the Intercultural Bilingual Education Centers in the Provinces of Chimborazo and Tungurahua.

Activity 4.1: 

Call on students of the selected schools to participate in workshops on children’s and adolescents’ rights, facilitated by a specialist in the theme. The objective of these workshops is to obtain a diagnosis of the perception among students in regards to the rights of children and adolescents.  

Activity 4.2: 

Call on parents of the selected school zones to participate in workshops on the rights of children and adolescents, facilitated by a specialist in the theme.  The objective is to determine the perceptions of parents in the theme. 

Activity 4.3:

Call on teachers in the selected educative zone to participate on workshops on the rights of children and adolescents, facilitated by a specialist in the theme.

Activity 4.4: 

Carrying out of workshops with students, parents and teachers in each school of the educational zones in order to establish a coexistence plan. This coexistence plan should respect Children’s and Adolescents’ Rights and the environment. 

Activity 4.5: 

The students, parents and teachers of each school of the selected educational zones organize and carry out a special event for promoting their coexistence plan that includes an environmental and rights approach. 

Activity 4.6:

The project coordinator, in collaboration with the beneficiaries and the two Provincial Boards of Intercultural Bilingual Education, carries out an evaluation of the methodology used during the elaboration of the coexistence plans in order to design a Guide of Application for the Elaboration of Coexistence Plans for future projects. 

Activity 4.7: 

Design of an Application Guide for the Elaboration of Coexistence Plans that will include environmental and Children’s rights issues.

Activity 4.8: 

Implementation of the SPME, the model for planning, monitoring and evaluating the project.

· RESULT 5: 

The environmental component has been implemented in the education curricula of the Intercultural Bilingual Centers of Education of the Province of Tungurahua and evaluated in the Province of Chimborazo for a possible future implementation.

Activity 5.1:

The project coordinator, in collaboration with the Provincial Board of Intercultural Bilingual Education of Tungurahua, carries out an evaluation of existing environmental guides. These guides can be improved if necessary. The objective is to validate the content and the use of the environmental guides.
Activity 5.2: 

High performance printing equipment has been purchased and distributed to the DIPEBT. Thus the DIPEBT is able to reproduce its own didactic materials according to the local needs.

Activity 5.3: 

The DIPEBT members receive training for the use of the printing equipment. 

Activity 5.4: 

The environmental guides are printed and distributed in the schools of the 2 educational zones in the Province of Tungurahua. 

Activity 5.5:

The teachers of the schools of the 2 educational zones of the province of Tungurahua receive training sessions on the use and application of the environmental guides in their classrooms, with the collaboration of a specialist on the environmental topic. These training sessions seek to give the teachers a good knowledge of the content of the environmental guide and allow for better knowledge on some pedagogical methodologies that can be used to apply it in their classrooms.  

Activity 5.6:

As a result of the training sessions, the teachers of the selected schools have a good knowledge of the content of the environmental guide and have knowledge of some pedagogical methodologies that can be used to apply it in their classrooms so that the environmental component is implemented in the schools’ curricula.  

Activity 5.7: 

A workshop is programmed by the Provincial Board of Intercultural Bilingual Education of Chimborazo in order to socialize the impact of the application of the environmental component in the schools’ curricula in the selected educational zones of the Province of Tungurahua and to evaluate the possibility to reduplicate the experience in the Province of Chimborazo.

Activity 5.8: 

Implementation of the SPME, the model for planning, monitoring and evaluating the project.

If the project support applied for is less than 20.000 €, please answer the following question: 
	5.5 What has been agreed with the Partner about the separation of responsiblities in the implementation of the Project?


N/A
If the project support applied for is 20.000 € or more, please answer the following question: 
	5.6 Describe the implementation and monitoring organisation of the Project and the responsibility of each party therein.


Structure of the implementation and monitoring organization of the Project: 

Esquel’s organization chart: 


The project’s coordinator is responsible for the organization of the implementation of the project. The project’s coordinator usually works under the Programs Director’s authority because most of the Esquel’s projects are part of larger programs. 

All the projects implemented by Esquel are monitored and analyzed through the Planning, Monitoring and Evaluation System developed by the Foundation. Then the viability of the project is evaluated by the Administrative and Financial Department. Finally, all the implementation and monitoring processes are controlled by the Executive Presidency.
Persons with highest levels of responsibilty:

Name
Areas of Responsability

Mr. Cornelio Marchán
Executive Director

Mr. Boris Cornejo
Vice president

Mrs. Cecilia Karolys
Finance and Administrative Director

Mr. Alvaro Sáenz
Programs Director

Ms. Verónica Falconí
Cooperation and Development Coordinator

Persons responsible for implementing and monitoring the activities of this project: 

Name
Areas of Responsability

Mrs. Cecilia Vaca
Project Coordinator

Mr. Alvaro Sáenz
Programs Director

Mr. Humberto Salazar
SPME Coordinator

Project Coordinator: Cecilia Vaca, Esquel’s Coordinator for the Rural Schools Program. 

Ms. Vaca has worked with Esquel for almost a year. Through her professional career, she has overseen work in over sixty rural communities. She will be the on-site coordinator throughout the projects various stages. Her responsibilities for the proposed project will consist of the following:

· During the construction phase, Ms. Vaca maintains direct contact with the architect contracted for the building process. The architect is the principal construction supervisor, and has worked with Esquel on numerous school-building efforts in the past. Both he and Ms. Vaca are knowledgeable about local conditions, material and labor costs.

· Maintain direct relations with the Programs Director as well as with the Administrative and Financial Direction in defining the general guidelines of the project, alliances, strategies for monitoring and evaluating the course of the project, the completion of budgets and financial and administrative activities.   

· Participate in the promotion of the Rural School Program among organizations and individuals interested in supporting the development of the projects. 

· Establish the terms of reference for inter-institutional agreements and for hiring professional staff needed for the execution of the program, together with the Director of Programs. 

· Elaborate and update the projects’ information database and its continuous systematization following the guidelines of the established monitoring and evaluation process created by Esquel entitled the Planning, Monitoring and Evaluation System (SPME).

· Provide orientation and assistance in elaborating the pertinent follow-up to work plans and activity time-lines for the execution of the project. 

· Resolve problems pertaining to the fulfillment of the objectives of the project.

· Elaborate regular follow-up reports about the progress and fulfillment of the objectives of each of the projects and present them to the Director of Programs. 

Director of Programs: Álvaro Saenz

Mr. Saenz is in charge of overseeing Esquel’s various programs. He is charged with maintaining the efficiency and effectiveness of each program by working with coordinators and local supervisors. For the duration of this project, he will work in conjunction with Cecilia Vaca and use feedback to monitor the program’s progress and resolve any problems that may arise.

Coordinator of the Planning, Monitoring and Evaluation System: Humberto Salazar

Mr. Salazar is in charge of the Planning, Monitoring and Evaluation System designed by Esquel in the year 2001. This integrated system supports a culture based on permanent learning, where constant feedback is implemented into the processes with the help of the project’s beneficiaries. 

Financial Management: 

Esquel Foundation counts on its staff of experienced accountants and financial experts to guarantee the monetarily sound operation of each of the foundation’s projects. 
Monitoring

	5.7 How do the responsible persons of the Finnish organisation follow the implementation of the Project and the use of financial resources? How do they participate in its implementation?


FCYF
	5.8 How do the local co-operation Partners follow the implementation of the Project and the use of financial resources?


During the implementation of the project Esquel will be the one who coordinates and executes the planned activities. The coordinator of the project or his assistant will visit the project at least three times a month; they must monitor and evaluate the fulfillment of the activities related to the deadlines.
Monitoring activities of the Project’s Coordinator: 

· Maintain direct relations with the Director of Programs as well as with the Administrative and Financial Direction in defining the general guidelines of the project, alliances, strategies for monitoring and evaluating the course of the project, the completion of budgets and financial and administrative activities. 

· Elaborate and update the projects’ information database and its continuous systematization following the guidelines of the established monitoring and evaluation process created by Esquel entitled the Planning, Monitoring and Evaluation System (SPME).

· Maintain permanent communication with the project coordinating team as well as with the Director of Programs and the Financial and Administrative Direction. The on-site coordinator is required to participate in all departmental and institutional coordination meetings to which she is invited. 

· Elaborate regular follow-up reports about the progress and fulfillment of the objectives of each of the projects and present them to the Director of Programs. 

Monitoring activities of the Director of Programs: 

For the duration of this project, he will work in conjunction with the project’s coordinator and use feedback to monitor the program’s progress and resolve any problems that may arise. The Director will visit the project at least one time every three month
Monitoring activities of the Coordinator of the Planning, Monitoring and Evaluation System:

He will implement the Planning, Monitoring and Evaluation System for this project and especially its monitoring component. The Monitoring component is a permanent observation and documentation process of the project’s information. The tool used for this purpose is the Annual Operative Plan, designed with the aforementioned methodology.  This monitoring strategy delivers continuous and structured information that provides feedback on: the progress made in each project or program, the conditions of the expected results and the external changes that may influence the project’s execution or implementation.  The monitoring component helps adjust institutional actions to a dynamic reality, while maintaining the project’s progress.

External auditory

Furthermore, as the Planning, Monitoring and Evaluation System only provides the monitoring of the activities of the project, Esquel also carries out an external audit with a recognized firm, on all the projects of the year coordinated by the Foundation. 

	5.9 What kind of numerical or other data will be collected on the advancement of the Project? 


In order to carry out the monitoring of the project’s activities some quantitative and qualitative indicators will be used:

· Specific objective:  Strengthen the quality of education in the rural schools of the Chibuleo and Casahuala school zones in Tungurahua Province and of the Juan de Velasco school zone in Chimborazo Province.
For this objective, the 4 indicators used are: 

· Increase the number of students enrolled in the Intercultural Bilingual Education Centers in the Provinces of Chimborazo and Tungurahua.

· The MOSEIB has been strengthened in educational areas in the Provinces of Chimborazo and Tungurahua.

· Children´s and adolescents' rights have been recognized and promoted in the educational communities.
· The environmental component has been implemented in the educational curricula of the Province of Tungurahua.
· Result 1: The Intercultural Bilingual Education Centers have basic infrastructure and recreational spaces adapted to the local reality.

For this result, the 3 indicators used are: 

· At least 18 schools of the selected areas have improved their infraestructure and recreational spaces by the end of the project.  

· Environmental protection has increased by at least 30% by the end of the project.
· At least 18 schools have multipurpose sporting facilities and playground equipment.
· Result 2: The Intercultural Bilingual Education Centers have been equipped with: chairs, tables, didactic materials, and mini-libraries all with environmental and cultural pertinence.  

For this result, the 2 indicators used are: 

· 18 Schools have the necessary equipment and furniture to develop their activities by the end of the project.

· 42 Schools receive a trunk of didactic materials, books and a minilibrary by the end of the project.
· Result 3:  The implementation of the MOSEIB (Model System for Intercultural Bilingual Education) and the application of the EIFC (Childhood, Family and Community Education) have been strengthened in the Intercultural Bilingual Education Centers of the Provinces of Chimborazo and Tungurahua.

For this result, the 3 indicators used are: 

· At least 150 Teachers of the 3 selected educational zones receive training and reinforcement in the implementation of  the MOSEIB and the EIFC model in their classrooms and in their relevant use by the end of the project.

· At least 150 teachers of the 3 selected educational zones receive training in the relevant use of didactic materials and mini-library by the end of the project´s second year.
· At least 75% of the trained teachers implement the MOSEIB and EIFC model in their classrooms, by the end of the project.
· Result 4:  Children’s and Adolescents' Rights have been promoted in the Intercultural Bilingual Education Centers of the Provinces of Chimborazo and Tungurahua.

For this result, the 4 indicators used are: 

· At least 150 teachers of the 3 selected educational areas receive training in Children´s and Adolescents' Rights by the end of the project.

· At least 2500 students and  2500 parents of the selected schools receive training in Children´s and Adolescents' Rights by the end of the project.  
· Teachers, students and parents of the 3 selected zones elaborate a coexistence plan for each participating school by the end of the second year of the project.
· Teachers, students and parents of the 3 selected zones choose and execute a main activity of their coexistence plan in order to promote children´s and adolescents' rights by the end of the project.
· Result 5: The environmental component has been implemented in the educational curricula of the Intercultural Bilingual Education Centers of the Province of Tungurahua.

For this result, the 3 indicators used are: 

· By the end of the first year an environmental guide has been designed.

· At least 50% of the teachers of the Intercultural Bilingual Education Centers of the province of Tungurahua receive training on the use of the environmental guides.
· At least 80% of the 5885 students of the Intercultural Bilingual Education Centers of the province of Tungurahua receive an environmental guide by the end of the project.
	5.10 Where and how will the accounting and audit of the Project be arranged?


Esquel always carries out an external audit of all the projects that have been executed by the end of the year, this is a financial audit. 

VER CON FCYF
	5.11 Will the organisation evaluate the Project during its implementation or afterwards? If the answer is yes, please describe how it will be carried out.


Planning, Monitoring and Evaluation System

The project will implement the Planning, Monitoring and Evaluation System (PMES), which was designed by Esquel in the year 2001. This integrated system supports a culture based on permanent learning, where constant feedback is implemented into the processes with the help of the project’s beneficiaries.

The Planning component is based on our unified institutional methodology of planning by results. The methodology is our own adaptation of the ZOPP (Planning system based on objectives) of the GTZ; a revised Logical Framework Approach and other methodological contributions. The planning component is based on a system of indicators that facilitate effective monitoring and evaluation processes.

The Monitoring component is a permanent observation and documentation process of the project’s information. The tool used for this purpose is the Annual Operative Plan, designed with the aforementioned methodology. This monitoring strategy delivers continuous and structured information that provides feedback on: the progress made in each project or program, the conditions of the expected results and the external changes that may influence the project’s execution or implementation. The monitoring component helps adjust institutional actions to a dynamic reality, while maintaining the project’s progress.

The Evaluation component is also a continuous learning process used to strengthen and improve projects, incorporate multiple intervention approaches, focus towards real and relevant issues, promote participation and flexibility and, perhaps most importantly, build internal capacities. 

Information

	5.12 Describe how the organisation will inform about the Project. Give details on the goals, target groups, information material and information channels.


For each of the indicators of the specific objectives and of the results, Esquel provides information about the sources which allow for the verification of the indicator’s content;

· Specific objective:  Strengthen the quality of education in the rural schools of the Chibuleo and Casahuala school zones in Tungurahua Province and of the Juan de Velasco school zone in Chimborazo Province.
Indicator 1: Increase the number of students enrolled in the Intercultural Bilingual Education Centers in the Provinces of Chimborazo and Tungurahua.

· VERIFICATION SOURCES: Statistics and reports of the National Board of Intercultural Bilingual Education (DINEIB) and the Provincial Boards of Chimborazo and Tungurahua.
Indicator 2: The MOSEIB has been strengthened in educational areas in the Provinces of Chimborazo and Tungurahua.

· VERIFICATION SOURCES: Statistics of the SISEMOE (System of Monitoring and Evaluation of the National Board of Intercultural Bilingual Education).

Indicator 3: Children´s and adolescents' rights have been recognized and promoted in the educational communities.

· VERIFICATION SOURCES: Polls and reports on events aiming to promote and diffuse children and adolescents’ rights.
Indicator 4: The environmental component has been implemented in the educational curricula of the Province of Tungurahua.

· VERIFICATION SOURCES: Statistics and reports of the Provincial Board of Intercultural Bilingual Education of Tungurahua.
· Result 1: The Intercultural Bilingual Education Centers have basic infrastructure and recreational spaces adapted to the local reality.
Indicator 1: At least 18 schools of the selected areas have improved their infraestructure and recreational spaces by the end of the project.  

· VERIFICATION SOURCES: Certification of receipts, reports, pictures of the schools' infrastructure. 
Indicator 2: Environmental protection has increased by at least 30% by the end of the project.

· VERIFICATION SOURCES: Statistics of the SISEMOE (System of Monitoring and Evaluation of the National Board of Intercultural Bilingual Education).

Indicator 3: At least 18 schools have multipurpose sporting facilities and playground equipment.
· VERIFICATION SOURCES: Certification of receipts, pictures of the schools' infrastructure.

· Result 2: The Intercultural Bilingual Education Centers have been equipped with:  chairs, tables, didactic materials, and mini-libraries all with environmental and cultural pertinence.  

Indicator 1: 18 Schools have the necessary equipment and furniture to develop their activities by the end of the project.

· VERIFICATION SOURCES: Certification of receipt of the furniture and the equipement; inventories; pictures.

Indicator 2: 42 Schools receive a trunk of didactic materials, books and a minilibrary by the end of the project.

· VERIFICATION SOURCES: Certification of receipts, inventories; pictures.

· Result 3: The implementation of the MOSEIB (Model System for Intercultural Bilingual Education) and the application of the EIFC (Childhood, Family and Community Education) have been strengthened in the Intercultural Bilingual Education Centers of the Provinces of Chimborazo and Tungurahua.

Indicator 1: At least 150 Teachers of the 3 selected educational zones receive training and reinforcement in the implementation of the MOSEIB and the EIFC models in their classrooms and in their relevant use by the end of the project.

· VERIFICATION SOURCES: Attendance records, pictures and reports from training sessions.

Indicator 2: At least 150 teachers of the 3 selected educational zones receive training in the relevant use of didactic materials and mini-library by the end of the project´s second year.

· VERIFICATION SOURCES: Attendance records, pictures and reports from training sessions.

Indicator 3: At least 75% of the trained teachers implement the MOSEIB and EIFC model in their classrooms, by the end of the project.
· VERIFICATION SOURCES: Statistics of the SISEMOE (System of Monitoring and Evaluation of the National Board of Intercultural Bilingual Education); results of evaluations carried out by the DIPEIBCH and the DIPEIBT in the 3 selected educational zones.
· Result 4: Children’s and Adolescents' Rights have been promoted in the Intercultural Bilingual Education Centers of the Provinces of Chimborazo and Tungurahua.

Indicator 1: At least 150 teachers of the 3 selected educational areas receive training in Children´s and Adolescents' Rights by the end of the project.

· VERIFICATION SOURCES: Pictures, reports and attendance records from training sessions.

Indicator 2: At least 2500 students and  2500 parents of the selected schools receive training in Children´s and Adolescents' Rights by the end of the project.  

· VERIFICATION SOURCES: Pictures, reports and attendance records from training sessions.
Indicator 3: Teachers, students and parents of the 3 selected zones elaborate a coexistence plan for each participating school at the end of the second year of the project.

· VERIFICATION SOURCES: Participation in the programmed events, attendance lists, pictures, coexistence plans.

Indicator 4: Teachers, students and parents of the 3 selected zones choose and execute an activitiy on their coexistence plan in order to promote children´s and adolescents' rights by the end of the project.
· VERIFICATION SOURCES: Plans, pictures and reports.
· Result 5: The environmental component has been implemented in the educational curricula of the Intercultural Bilingual Education Centers of the Province of Tungurahua.

Indicator 1: By the end of the first year an environmental guide has been designed.

· VERIFICATION SOURCES: Publication of the guides; reports of the DIPEIBT.

Indicator 2: At least 50% of the teachers of the Intercultural Bilingual Education Centers of the province of Tungurahua receive training on the use of the environmental guides.

· VERIFICATION SOURCES: Reports and attendance records from training sessions; pictures.

Indicator 3: At least 80% of the 5885 students of the Intercultural Bilingual Education Centers of the province of Tungurahua receive an environmental guide by the end of the project.

· VERIFICATION SOURCES: Certification of receipts; pictures.

	6. Free-form description of the Project and its operation (optional: if the other questions in this form are not suitable or sufficient to describe the Project, please use this space to give additional information)


FCYF
	FUNDACIÓN ESQUEL ECUADOR

	LOGICAL FRAMEWORK

	"Support for Andean rural schools: Improving the quality of education in the Provinces of Chimborazo and Tungurahua, Ecuador"

	DESCRIPTION
	OBJECTIVE AND VERIFIABLE INDICATORS
	VERIFICATION SOURCES
	RISKS/ASSUMPTIONS

	GENERAL OBJECTIVE
	 
	 
	 

	G.O. Contribute to the improvement of education in the central highlands of Ecuador through an integral intervention in rural schools.
	 
	 
	 

	
	
	
	

	
	
	
	

	
	
	
	

	SPECIFIC OBJECTIVE
	OBJECTIVE AND VERIFIABLE INDICATORS
	VERIFICATION SOURCES
	RISKS/ASSUMPTIONS

	S.O. Strengthen the quality of education in the rural schools of the Chibuleo and Casahuala school zones in Tungurahua Province and of  the Juan de Velasco school zone in Chimborazo Province.
	O.V.I.1 Increase the number of students enrolled in the Intercultural Bilingual Education Centers in the Provinces of Chimborazo and Tungurahua.
	V.S.1 Statistics and reports of the National Board of Intercultural Bilingual Education (DINEIB) and the Provincial Boards of Chimborazo and Tungurahua. 
	1. There is permanent and stable political support from the Ministry of Education, the National Board of Intercultural Bilingual Education (DINEIB) and the Provincial Boards of Intercultural Bilingual Education (DIPEIB) of Chimborazo and Tungurahua.            

2. Constant support and interest of the educational communities of Chimborazo and Tungurahua in understanding and implementing education, rights and environmental practices in the educational curriculum.

	
	O.V.I.2 The MOSEIB has been strengthened in educational areas in the Provinces of Chimborazo and Tungurahua.
	V.S.2 Statistics of the SISEMOE (System of Monitoring and Evaluation of the National Board of Intercultural Bilingual Education).
	

	
	O.V.I.3 Children´s and adolescents' rights have been recognized and promoted in the educational communities.
	V.S.3 Polls and reports on events aiming to promote and diffuse children and adolescents’ rights.
	

	
	O.V.I.4 The environmental component has been implemented in the educational curricula of the Province of Tungurahua.
	V.S.4 Statistics and reports of the Provincial Board of Intercultural Bilingual Education of Tungurahua.
	

	RESULTS
	OBJECTIVE AND VERIFIABLE INDICATORS
	VERIFICATION SOURCES
	RISKS/ASSUMPTIONS

	R.1. The Intercultural Bilingual Education Centers have basic infrastructure and recreational spaces adapted to the local reality.
	O.V.I.1 At least 18 schools of the selected areas have improved their infrastructure and recreational spaces by the end of the project.  
	V.S.1 Certification of receipts, reports, pictures of the schools' infrastructure.
	1. The prices of the construction and equipment materials remain stable. 

2. There is a semi qualified labor force (fathers and mothers) willing to support the improvement of the schools’ infrastructure.

	
	O.V.I.2 Environmental protection has increased by at least 30% by the end of the project. 
	V.S.2 Statistics of the SISEMOE.
	

	
	O.V.I.3 At least 18 schools have multipurpose sporting facilities and playground equipment.
	V.S.3 Certification of receipts, pictures of the schools' infrastructure
	

	R.2. The Intercultural Bilingual Education Centers have been equipped with:  chairs, tables, didactic materials, and mini-libraries all with environmental and cultural pertinence.  
	O.V.I.1 18 Schools have the necessary equipment and furniture to develop their activities by the end of the project. 
	V.S.1 Certification of receipt of the furniture and the equipment; inventories; pictures.
	1. The prices of the pedagogical materials and books remain stable.
 

	
	O.V.I.2 42 Schools receive a trunk of didactic materials, books and a mini-library by the end of the project.
	V.S.2 Certification of receipts, inventories, pictures.
	

	R.3. The implementation of the MOSEIB (Model System for Intercultural Bilingual Education) and the application of the EIFC (Childhood, Family and Community Education) have been strengthened in the Intercultural Bilingual Education Centers of the Provinces of Chimborazo and Tungurahua.
	O.V.I.1 At least 150 Teachers of the 3 selected educational zones receive training and reinforcement in the implementation of the MOSEIB and the EIFC model in their classrooms and in their relevant use by the end of the project.
	V.S.1 Attendance records, pictures and reports from training sessions. 
	1. There is political and permanent support from the Ministry of Education, the National Board of Intercultural Bilingual Education (DINEIB), the DIPEIBT and the DIPEIBCH for the application of the MOSEIB and EIFC. 

2. The teachers are willing to attend the trainings and strengthen their teaching skills.

3. Teachers implement in their classrooms what they learned during the trainings.

	
	O.V.I.2 At least 150 teachers of the 3 selected educational zones receive training in the relevant use of didactic materials and mini-library by the end of the project’s second year.
	V.S.2 Attendance records, pictures and reports from training sessions. 
	

	
	O.V.I.3 At least 75% of the trained teachers implement the MOSEIB and EIFC model in their classrooms, by the end of the project. 
	V.S.3 Statistics of the SISEMOE (System of Monitoring and Evaluation of the National Board of Intercultural Bilingual Education); results of evaluations carried out by the DIPEIBCH and the DIPEIBT in the 3 selected educational zones. 
	

	R.4. Children’s and Adolescents' Rights have been promoted in the Intercultural Bilingual Education Centers of the Provinces of Chimborazo and Tungurahua.
	O.V.I.1 At least 150 teachers of the 3 selected educational areas receive training in Children’s and Adolescents' Rights by the end of the project. 
	V.S.1 Pictures, reports and attendance records from training sessions.
	1. The activities of teachers permit them to attend the trainings.

2. Parents allow the children to receive training and attend workshops on children’s rights.

3. Parents are willing to attend the trainings and the programmed events.

	
	O.V.I.2 At least 2500 students and 2500 parents of the selected schools receive training in Children’s and Adolescents' Rights by the end of the project.  
	V.S.2 Pictures, reports and attendance records from training sessions
	

	
	O.V.I.3 Teachers, students and parents of the 3 selected zones elaborate a coexistence plan for each participating school at the end of the second year of the project.
	V.S.3 Participation in the programmed events, attendance lists, pictures, coexistence plans.
	

	
	O.V.I.4 Teachers, students and parents of the 3 selected zones choose and execute a main activity on their coexistence plan in order to promote children’s and adolescents' rights at the end of the project.
	V.S.4 Plans, pictures and reports..
	

	R.5. The environmental component has been implemented in the educational curricula of the Intercultural Bilingual Education Centers of the Province of Tungurahua.
	O.V.I.1 By the end of the first year an environmental guide has been designed.
	V.S.1 Publication of the guides; reports of the DIPEIBT.
	1. The teachers are willing to attend the trainings and then implement the environmental guide in their classrooms. 


	
	O.V.I.2 At least 50% of the teachers of the Intercultural Bilingual Education Centers of the province of Tungurahua receive training on the use of the environmental guides.
	V.S.2 Reports and attendance records from training sessions; pictures.
	

	
	O.V.I.3 At least 80% of the 5885 students of the Intercultural Bilingual Education Centers of the province of Tungurahua receive an environmental guide by the end of the project. 
	V.S.3 Certification of receipts; pictures.
	


	ACTIVITIES

 
	TIMEFRAME OF ACTIVITIES

	
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	11
	12
	13
	14
	15
	16
	17
	18
	19
	20
	21
	22
	23
	24
	25
	26
	27
	28
	29
	30
	31
	32

	R.1. The Intercultural Bilingual Education Centers have basic infrastructure and recreational spaces adapted to the local reality.
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	R.1.A1. Meeting with the DIPEIBCH, the DIPEIBT and Esquel to pre-select the schools that will be constructed and/or improved.
	X
	X
	X
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	R.1.A2. Signing of support agreement, selection and hiring of the architect for the construction of infrastructure and recreational areas in the selected schools.
	 
	 
	 
	X
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	R.1.A3. Meeting with the community to elaborate an infrastructure diagnosis and to plan construction activities (design to be utilized, materials used, manner of transporting the materials, role of the community members in the construction, and assignment of responsibilities).
	 
	 
	 
	X
	X
	X
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	R.1.A4. Elaboration of the architectural blueprints for the construction, re-construction and/or adaptation of the schools and recreational spaces.
	 
	 
	 
	 
	 
	X
	X
	X
	X
	X
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	R.1.A5. Execution of the work on infrastructure, recreational spaces and forests of the selected schools
	 
	 
	 
	 
	 
	 
	 
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	 
	 

	R.1.A6. Implementation of the SPME, the model for planning, monitoring and evaluating the project.
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	R.2. The Intercultural Bilingual Education Centers have equipment, furnishings and didactic materials with both pedagogical and cultural pertinence.  
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	R.2.A1. Identification of the furniture needs in each school.
	 
	 
	 
	X
	X
	X
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	R.2.A2. Purchase of the necessary furniture, the mini-libraries and the trunks of materials for the selected schools.  
	 
	 
	 
	 
	 
	X
	X
	X
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	R.2.A3. Transportation and installation of the necessary furniture and delivery of the library and trunk of materials for the selected schools.
	 
	 
	 
	 
	 
	 
	 
	 
	X
	X
	X
	X
	X
	X
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	R.2.A4. Implementation of the SPME, the model for planning, monitoring and evaluating the project.
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	R.3. The implementation of the MOSEIB (Model System for Intercultural Bilingual Education) and the application of the EIFC (Childhood, Family and Community Education) have been strengthened in the Intercultural Bilingual Education Centers of the Provinces of Chimborazo and Tungurahua.
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	R.3.A1. Diagnosis to analyze the needs of the teachers and supervisors of the 3 selected educational zones in terms of knowledge and capabilities in the application of the EIFC and MOSEIB models in the classroom curriculum; selection of the trainers for the workshops.
	X
	X
	X
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	R.3.A2. Train the teachers in: curriculum adaptation for the MOSEIB model, curricula design, learning guides and use of didactic materials (trunk of supplies and mini-libraries), through five workshops directed to all teachers of the 3 educational zones selected.
	 
	 
	 
	X
	 
	 
	 
	X
	 
	 
	 
	X
	 
	 
	 
	X
	 
	 
	 
	X
	 
	 
	 
	X
	 
	 
	 
	X
	 
	 
	 
	 

	R.3.A3. Train the EIFC teachers in four areas of curriculum design: language and communication, health and nutrition, socio-cultural and educational psychology and in the use of the trunk of alternative education supplies.
	 
	 
	 
	 
	X
	 
	 
	 
	 
	 
	 
	 
	X
	 
	 
	 
	 
	 
	 
	 
	X
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	R.3.A4. Implementation of the SPME, the model for planning, monitoring and evaluating the project.
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	R.4. Children’s and Adolescents' Rights have been promoted in the Intercultural Bilingual Education Centers of the Provinces of Chimborazo and Tungurahua.
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	R.4.A1. Workshops for students of the 3 educational zones on the topic of Children’s and Adolescents' Rights in order to obtain a diagnosis of their perception of their rights.
	 
	 
	 
	 
	 
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	 
	 
	 
	 
	 
	 
	 

	R.4.A2. Workshops for the parents of the 3 educational zones in order to determine their perceptions of children’s and adolescents' rights.
	 
	 
	 
	 
	 
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	 
	 
	 
	 
	 
	 
	 

	R.4.A3. Workshops for teachers facilitated by members of the Provincial Board of Intercultural Bilingual Education of Tungurahua on the topic of children’s and adolescents' rights.
	 
	 
	 
	 
	 
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	 
	 
	 
	 
	 
	 
	 

	R.4.A4. Workshops with students, parents and teachers in each school of the 3 educational zones in order to establish a coexistence plan.
	 
	 
	 
	 
	 
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	 
	 
	 
	 
	 
	 
	 

	R.4.A5. Carrying out of an event for promoting the coexistence plans that will include an environmental approach in each school of the 3 educational zones.
	 
	 
	 
	 
	 
	 
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	 
	 
	 
	 
	 
	 

	R.4.A6. Evaluation of the methodology used in order to design a Guide of Application for the Elaboration of Coexistence Plans for future projects.
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	X
	X
	 
	 
	 
	 

	R.4.A7. Design of a Guide of Application for the Elaboration of Coexistence Plans that will include environmental issues.
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	X
	X
	 
	 

	R.4.A8. Implementation of the SPME, the model for planning, monitoring and evaluating the project.
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	R.5. The environmental component has been implemented in the education curricula of the Intercultural Bilingual Education Centers of the Province of Tungurahua.
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	R.5.A1. Evaluation, improvement and validation of the existing environmental guides.
	 
	 
	 
	X
	X
	X
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	R.5.A2. Purchase and distribution of high performance printing equipment for the DIPEIBT
	 
	 
	 
	 
	 
	 
	X
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	R.5.A3. Training for the use of the printing equipment
	 
	 
	 
	 
	 
	 
	 
	X
	X
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	R.5.A4. Reproduction and distribution of the environmental guides in the schools of the 2 educational zones.
	 
	 
	 
	 
	 
	 
	 
	 
	X
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	R.5.A5. Training for teachers on the use and application of the environmental guides in their classrooms.
	 
	 
	 
	 
	 
	 
	 
	 
	 
	X
	X
	X
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	R.5.A6. Application of the environmental guide in daily activities in the schools of the 2 selected educational zones.
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	R.5.A7. Workshop in the Provincial Board of Intercultural Bilingual Education of Chimborazo in order to socialize the impact of the application of the environmental component in the schools’ curricula in the Province of Tungurahua and to evaluate the possibility to reduplicate the experience in the Province of Chimborazo.
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	X
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	R.5.A8. Implementation of the SPME, the model for planning, monitoring and evaluating the project.
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X


	7. The Budget and the financing plan of the Project
	
	
	
	

	
	
	
	
	

	Budget
	 Year 1 
	 Year 2 
	 Year 3 
	Total

	
	
	
	
	

	1. Personnel costs (Appendix 1)                                                                                                                                                                                                    

	Salaries and related costs of Finnish personnel
	                  -     
	               -     
	               -     
	               -     

	Travel and accommodation of Finnish personnel
	                  -     
	               -     
	               -     
	               -     

	Salaries and related costs of local personnel
	       42.532,55   
	    48.199,96   
	    30.514,04   
	  121.246,55   

	Other personnel costs
	        3.176,47   
	     3.176,47   
	     2.117,65   
	     8.470,59   

	Value of Finnish voluntary work
	                  -     
	               -     
	               -     
	               -     

	Personnel costs, subtotal
	       45.709,02   
	    51.376,43   
	    32.631,69   
	  129.717,14   

	
	
	
	
	

	2. Activity costs (e.g. training) (Appendix 2)
	
	
	
	

	Fees of hired experts
	       20.915,97   
	    28.353,95   
	     4.707,07   
	    53.976,98   

	Other costs
	       32.934,24   
	    47.989,31   
	     5.399,43   
	    86.322,98   

	Activity costs, subtotal
	       53.850,20   
	    76.343,26   
	    10.106,50   
	  140.299,96   

	
	
	
	
	

	3. Materials, procurements and investments (Appendix 3)
	
	
	

	Procurement of materials and appliances
	
	
	
	               -     

	Construction
	       29.411,76   
	    66.176,47   
	    36.764,71   
	  132.352,94   

	Other procurements
	       75.740,44   
	               -     
	               -     
	    75.740,44   

	Value of donated goods
	
	
	
	               -     

	Materials, procurements and investments, subtotal
	     105.152,21   
	    66.176,47   
	    36.764,71   
	  208.093,38   

	
	
	
	
	

	4. Operation and maintenance (Appendix 4)                                                                                                                                                                                                         

	Operation costs
	       16.342,92   
	    16.342,92   
	    10.895,28   
	    43.581,13   

	Maintenance costs
	
	
	
	               -     

	Operation and maintenance, subtotal
	       16.342,92   
	    16.342,92   
	    10.895,28   
	    43.581,13   

	
	
	
	
	

	5. Monitoring, evaluation and information (Appendix 5)
	
	
	
	

	Personnel costs and external services
	        7.058,82   
	     7.058,82   
	     4.705,88   
	    18.823,53   

	Travel and accommodation
	                  -     
	               -     
	               -     
	               -     

	Other costs
	                  -     
	               -     
	               -     
	               -     

	Information costs in Finland (max. 5 % of total project costs)
	                  -     
	               -     
	               -     
	               -     

	Monitoring, evaluation and information, subtotal
	        7.058,82   
	     7.058,82   
	     4.705,88   
	    18.823,53   

	
	
	
	
	

	Total implementation costs
	     228.113,18   
	  217.297,90   
	    95.104,06   
	  540.515,14   

	
	
	
	
	

	6. Administrative costs (Appendix 6)
	
	
	
	

	Salaries and related costs of administrative personnel
	
	
	
	               -     

	Office costs
	
	
	
	               -     

	Statutory audit costs of the Finnish organisation
	
	
	
	               -     

	Fund-raising costs (excluding information costs)
	
	
	
	               -     

	Value of Finnish voluntary work in administration
	
	
	
	               -     

	Total administrative costs
	                  -     
	               -     
	               -     
	               -     

	
	
	
	
	

	Total project costs
	     228.113,18   
	  217.297,90   
	    95.104,06   
	  540.515,14   

	
	
	
	
	

	     Administrative costs as a % of total costs (max. 10%) 
	                  -     
	               -     
	               -     
	               -     

	
	
	
	
	

	Financing plan
	 Year 
	Year
	Year
	Total

	
	
	
	
	

	1. Self-financing (Appendix 7)
	
	
	
	

	    Cash contributions
	        1.419,44   
	     1.419,44   
	        946,29   
	     3.785,17   

	    Voluntary work and material donations
	        9.823,53   
	    16.654,41   
	     7.654,41   
	    34.132,35   

	    Total self-financing
	       11.242,97   
	    18.073,85   
	     8.600,70   
	    37.917,52   

	Self-financing as a % of total project costs
	5%
	8%
	9%
	7%

	
	
	
	
	

	2. Project support from the Ministry for Foreign Affairs
	
	
	
	

	    Earlier allocation of project support
	
	
	
	

	    New/additional application
	     228.113,18   
	  217.297,90   
	    95.104,06   
	  540.515,14   

	
	
	
	
	

	Total financing
	239.356,14 
	235.371,75 
	103.704,77 
	  578.432,66   


8. Development objectives and cross-cutting themes of the Project
	8.1. What is/are the development objective(s) of the Project? Mark one main objective and max. 3 other significant objectives: 



	Main objective  
	Other objective
	

	
	
	Abolishing extreme poverty and famine

	
	X
	Extending elementary education to all

	
	
	Improvement of gender equality and the situation of women

	
	
	Diminishing infant mortality

	
	
	Improving the health of pregnant women

	
	
	Work against HIV/Aids

	
	
	Work against malaria and other significant illnesses

	
	X
	Sustainable development of the environment

	
	
	Access to clean water

	
	
	Improving living conditions in the slums

	
	
	Improving the working conditions of the private sector and increasing economic interaction          

	
	X
	Advancing democracy, human rights and good governance

	
	
	Advancing the state of peace and security

	
	
	Developing a just and regulated international trade and financial system

	
	
	Solving the debt problem of developing countries using national and international means

	
	
	Bringing the benefits of using new technology and especially information technology to developing countries in co-operation with the private sector

	X
	
	None of the above. Other, explain.

Improve quality of education


If the project support applied for is 20.000 € or more, please answer the following question: 
	8.2 How does the Project plan take into account the Poverty Reduction Strategy Paper (PRSP) or other equivalent national plans of the developing country concerned? If it has not been taken into account, please justify: 


The project “Improvement of the quality of education in rural schools in the Central highlands of Ecuador” is part of the program “Support for Rural Schools in Ecuador.” Esquel has developed this program since 2001 in the Ecuadorian provinces that have been affected by high levels of poverty, migration and illiteracy.  The program is designed within the context of the Millennium Development Goals, in particular the first, which promotes the generalization of elementary school education and the eradication of extreme hunger and poverty. The program aims to contribute to the goals by working with the communities in order to pursue clear and tangible results. 

The Program improves the access to and quality of education for children in distant rural areas with high indexes of indigenous population and poverty.  The methodology for the implementation of the program was developed with the direct collaboration of the National Board of Intercultural Bilingual Education. This partnership contributes to the learning and integration of indigenous people, who have been historically excluded, and promotes their permanence in the educational system as a means of improving their situation. The viability and sustainability of the project is assured through the cooperation of the National Board of Intercultural Bilingual Education. 

Moreover, Esquel, as a member of the Social Contract of Ecuador, supports public policies that guarantee for Ecuadorians access and permanence in quality education that considers the ethic and cultural diversity of the country. Esquel Foundation’s Program of Support works directly with state organisms to secure a real, profound and systematic impact. Additionally, Esquel has been carrying out work to better primary education practices resulting in the some of the most successful experiences in the country and greatly benefiting its citizens. 

	8.3. Cross-cutting themes of development policy

	

	The development policy program of the Finnish government contains a number of cross-cutting themes

that are to be taken into account in all development activities.

	

	Instructions: In the column "impact" please mark a sign as advised below according to the impact
this Project is estimated to have. Justify with one sentence the most important positive and negative

impacts of the Project.

	

	Options:
	
	

	
	++
	significant positive impact

	
	+
	positive impact

	
	0
	no impact

	
	-
	negative impact

	
	
	

	Themes
	Impact
	Justification/Additional information

	
	
	

	Impact on the Environment
	
	

	Access to clean water and sanitation
	0
	N/A

	Environmental distress (soil, water, atmosphere, waste)
	+
	Creation of recreational spaces that protect the environment.

	Protection of biodiversity
	++
	The project provides an environmental education. 

	Sustainable use of natural resources (incl. Energy, consumption, erosion)
	++
	The project provides an environmental education

	
	
	

	Reducing gender inequality
	
	

	Division of work between men and women
	++
	The project involves all students without discrimination.

	Women's access to income and their right to possess
	++
	With education all students have better opportunities for future access to the labor market. 

	Women's participation in decision making
	++
	All the beneficiaries (men and women), participate in the all activities of the project

	Sexual health and reproductive rights
	0
	N/A

	Reducing violence
	+
	Each educative community (parents, teachers, students) create a coexistence plan that includes the respect of gender. 

	Equal opportunities to education
	++
	The project gives education to all students. 

	
	
	

	Supporting the most vulnerable groups (the disabled, ethnic or religious minorities, aboriginals, children)

	The most vulnerable groups as members of the community (the attitudes towards the most vulnerable)
	++
	The project is carried out in rural areas with indigenous populations and with high levels of poverty. 

	Empowerment of the most vulnerable groups
	++
	The project provides education for the students and trainings for teachers and parents 

	Equal rights of the most vulnerable groups
	++
	The project promotes children’s and adolescents´ rights and gender equality.

	
	
	

	Good governance and enhancing democracy

	Reducing corruption
	0
	N/A

	Strengthening the local skills on good governance
	++
	The project strengthens the CECIBS with infrastructure and didactic materials adapted to the local and cultural reality.

	Transparency of financial management and information (among implementers)
	++
	During the implementation of the project Esquel will provide to FCYF monitoring reports on the process of the activities and the financial audit, and FCYF will report to the MFA.   

	Improving information exchange in the civil society
	++
	The project has planned different events for the promotion of the coexistence plan (Children´s rights, environment, security, human relations). 

	Improving involvement in the civil society
	++
	The project involves all the students, teachers and parents of each rural school in the selected Education Zones, by different activities during the implementation of the project, such as schools reconstruction, trainings and social events. 


9. Signatures

Place and date
Place and date

Signature
Signature

Name in capitals
Name in capitals

Position
Position

Appendices

Any applicable agreements, requests for assistance, authorisations, etc.
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· Attachment C - Tungurahua and Chimborazo Provinces

· Attachment D – Rendición de cuentas 2006 Esquel

· Attachment E – Auditoria Externa 2006 
· Attachment F - Governing Document FE
· Attachment G – SPME

· Attachment H - Logical Framework
· Attachment H - Logical Framework and Timeframe activities

· Attachment I - Support letter DIPEIB Tungurahua

· Attachment J - Support letter DIPEIB Chimborazo

· Attachment K - Donations until 2007

· Attachment L - Financial Statement

· Attachment M - Governing Documents 2

X


























�EMBED Unknown���
































� The Integral Protection System for Children and Adolescents’ Rights is a government sponsored initiative that incorporates actors in all society levels: local governments, civil society organizations, NGOs, educational institutions, etc.


� The Dirección Nacional de Educación Intercultural Bilingue (National Board of Intercultural Bilingual Education)  is the governmental institution in charge of organizing the Intercultural Education System in Ecuador. 


� The Direcciones Provinciales de Educación Intercultural Bilingue (Provincial Boards of Intercultural Bilingual Education ) are the DINEIB’s provincial offices.


� Movimiento Ciudadano Contrato Social para la Educación. <www.contratosocialecuador.org.ec>
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